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During spring 1969, 46 per cent of the students at 
Harrisburg Area Community College (Pennsylvania) completed 
questionnaires relating to their personal characteristics (age, 
background, etc.) , educational goals, and personal concerns. The data 
were examined to provide a general impression of the student body and 
to compare various student sub-groups. The respondents were 
representative of the entire student body in terms of sex, full- or 
part-time status, and most curricular groups. Among the findings were 
O) 70 per cent of the respondents were male, 75 per cent were 
full-time students, and 75 per cent were single; (2) "developing 
mental anilities" and "vocational and professional training" were the 
most common educational goals; (3) participation in student 
activities was positively related to grade achievement level; and (4) 

respondents generally had positive feelings about the student body.' 
(MS) 1 
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To date there has been no adequate descriptive study 
of the student body at Harrisburg Area Community College, 

Prior efforts were centered around a few aspects of academic 
achievement and other demographic characteristics. In the 
spring of 1969, the faculty Research & Development Committee 
agreed upon the need for a description of our student body 
to include the opinions and views of students. Members of 
that committee and several students contributed to the 
design of the opinionnaire with which the data reported upon 
in this study were collected. 

The purpose of this study was to provide information 
about our students to include, (I) a demographic description, 

(2) their educational goals and personal concerns, (3) and 
their evaluations of several aspects of their college experiences 
at H.A.C.C. 

Popu I at j on 

At the time the opinionnaire was administered in April, 

1969, there were 2274 full-time and part-time students 
attending classes on the campus. Several hundred part-time 
students enrolled at off-campus locations were not included 
in this study. Completed op i n i onna i res were received from 
1047 students, or 46.0 percent of the campus population. 

A comparison of the respondent group with the entire campus 
population reveals that the respondents were representative 
according to sex, full-time or part-time status, and most 
curricular groupings. The respondent group was different 
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in that sophomores were ov er^represented , and freshmen were 
under-represented , and developmental and special student 
categories were under-represented # Tables 1-4 (Appendix) 
compare the distributions of respondent and population groups. 

The Data and Its Treatment 

AN of the data In this study were sol f -reported by 
student respondents. Respondents provided information 
regarding their sex, marital status, age the educational 
level of their parents, veteran 9 s status, grade point 
average at H.A.C.C., class, full-time or part-time status, 
and curricular membership. These da 1 i are used as bases 
for a comparative examination of students 9 opinions, their 
views about the College, and other concerns. 

The data collected from the questionnaire are examined, 
first, to provide a general impression of the student body 
and their opinions. The responses of various student sub- 
groups are also compared. Data are summarized and transformed 
in percentages and rank orders in order to support some 
genera I i zat i ons. 

Faculty members may wish to test specific hypotheses, 
and the data are available for such tests. Certain findings 
are Iflustra+ed In the body of this report. More complete 
tabulations are included in the Appendix. In addition, a 
data processing research deck may be made available to 
interested members of the College professional staff. All 
tables referred to in this report are located in the Appendix. 
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F i nd I ngs 

Description of the Respondents 

The literature constantly refers to the community 
college student body as being "different" from the senior 
college or university student body and also as being 
"heterogeneou s • " Both adjectives are probably appropriate, 
and this study illustrates the heterogeneity of the H.A.C.C. 
student body. 

Of the students who were enrolled during the second 
semester of the 1968-69 year, two-thirds (67.756) were 
males and one-third (32.3$) were females. The sample was 
almost identical to the total campus student population; 
69.4$ of the respondents were males and 30.6$ were females 
(Table I). 

Part-time and full-time students were proportionally 
represented In the study. The campus population contained 
70.5$ full-time students and 29.5$ part-time students. The 
respondent group contained 73.9$ and 26.1$ full-time and 
part-time students, respectively (Table 2). 

Sophomores were over-represented in the respondent 
group. Whereas enrollment figures show that 80.3$ of our 
campus population were freshmen and 19.7$ were sophomores, 
the respondents were self-reported as 61.3$ freshmen and 
38.7$ sophomores. It is possible that some freshmen who 
had not completed 30 credits or more reported themselves 
as sophomores. Also, it seems reasonable that sophomores, 
whose experiences at the College were broader, ;iore 
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numerous, and who probably felt more successful, would 
be more inclined than freshmen to complete the op I n I onna I re. 

Most of the curricular groups were approximately pro- 
portionally represented In the study; however, the develop- 
mental and the special student groups were considerably 
under-represented (Table 4). The four career curricular 
groups (secretarial and office studies, business career, 
engineering and related technologies, and police and related 
career) were slightly over-represented. Thus, generaliza- 
tions might be made with some assurance about all but the 
developmental and special student groups. Figure I illustrates 
the representation of respondents’ curricular groups as 
percentages of the campus enrollments. 

Certain other characteristics of the respondents can 
be reported, although they cannot be compared with the 
characteristics of the campus population. About three-fourths 
of the respondents were single (Table 5), Married students 
tend to be concentrated in certain curricular groups and are 
rarely present in others. To note several extremes, two- 
thirds of the "special” students are married, but only 
6 percent of the secretarial and 12 percent of the develop- 
mentals are married. 

Just over one-tenth of the respondents reported an 
earned cumulative grade point average (GPA) of under 2,00, 
four-tenths reported an average of 2,00 to 2,49, and about 
one-half reported an average of 2,50 or higher (Table 6), 
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Curricular Groups 

Figure I. Representation by curricular groups* as a 
percent of their respective campus 
enro I Iments. 



"Curricular groups are as follows: 

I. Secretarial and office studies (Secretarial, 

Office Studies) 

2 • Business career (Accounting, Business Management, 

Data Processing, Food Services, Retailing) 

3. Engineering and related career (Civil Technology, 
Drafting, Electronics Technology, Electronics 
Services and Merchandising, Industrial Electricity) 

4. Police and related career (Corrections, Police 
Management, Public Administration, Public Service) 

5. Transfer 

6. Developmental 

7. Special and others (Special students, guest students, 
unknown ) 
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As one would expect. The majority of students were ages 
19 and 20, with a substantial number between the ages of 22 
and 29* Studen+s in the 'special” curricular category were 
under-represented and, therefore, probably constitute a 
larger proportion of the overall student population than is 
shown there* The distribution of students’ ages appears in 
Figure 2* 



Age Unknown 
Age 35 or over 

Age 30-34 
Age 25-29 

Age 22-24 
Age 2 1 



Age 20 



Age 19 
Age 18 



7.0* 



6 . 2 * 



i I . 0 % 



12.9* 



8 . 8 * 



22 . 6 * 



27.6* 



3T4T 



0.5* 



Figure 2. 



Distribution by age of students 
respondent group. 
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There were 239 veterans included In the study, of which 
IG3 were receiving veterans’ benefits. During the spring 
1969, approximately 270 who were receiving veterans’ benefits 
were enrolled on campus,* 

The educational level of parents of these students was 
similar to that found in other community colleges (American 
Council on Education, 1967); and, as one would expect, 
parental education levels are below those found in students 
in four-year colleges and universities (Astin, 1965, 15), 

At the lower level, nearly one-third of the mothers and 
somewhat more than one-third of the fathers of students 
did not graduate from high school. At the upper level, 
just over 4 percent of the mothers and about 12 percent 
of the fathers had earned a bachelors or higher degree 
(Table 9). 

Figure 3 reveals different patterns of educational 
achievement for fathers of students as compared to that for 
mothers. Whereas the mothers are somewhat more educated than 
fathers at lower levels (did not graduate from high school), 
they are less well-educated at the upper levels (attended 
college or received college degrees). Essentially, these 
data trace the national pattern In which males tend more 
to drop out at the secondary school them females, but higher 
education Is held to be more important for males than for 
females (Havighurst and Neugarten, 1967, pp, 74, 75, 98), 



Donald Miller, counselor and veterans’ affairs officer, 
personal communication. 
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Figure 3, Distribution of parents 1 levels of education. 



Educational Goals and Personal Concerns 

Respondents were asked to rate each of nine educational 
goals as "essent i a I , " "important," "of some importance," or 
"of little or no importance." The goals were adapted from 
a national list of general educational goals (United States 
President’s Commission for Higher Education, 1947). 

A rating of each of the educational goals appears in 
Figure 4. Mental ability was most highly rated, closely 
followed by vocational and professional training. These 
were followed in rank order by learning how to enjoy life. 
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earning a higher income, developing my personality, developing 
moral standards, making a desirable marriage, developing a 
satisfying philosophy, and becoming a cultured person. 



Educational Gcal Percent 

40 50 60 70 80 90 100 

- k !■ » 1 — 1 

Developing my mind and ~[ 

thinking abilities — 



Obtaining vocat iona I .or 
professional training 



Learning how to enjoy life 



Earning a higher income 

Developing my personality ^ 



Developing moral standards 
Making a desirable marriage 

Developing a satisfying | 

philosophy 

Becoming a cultured person 

i i i i I 

40 50 60 70 80 90 100 

Percent 

Figure 4. Ratings of educational goals as 
essential or important. 
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The several curricular subgroups were generally in 
agreement about rhe relative ranking of these goals (Table 
10), There were rank differences of three or more positions 
for only two goals — desirable marriage and cultured person. 

The special students rated a desirable marriage more highly 
than did the other groups, and developmental students rated 
becoming a cultured person more highly than the other groups. 
Students in all curricular subgroups agreed in their first 
two rankings. 

Personal concerns . Seventeen personal goals, seven 
related to Havighurst's (1953, 111-158) developmental tasks 
for the post-adolescent period and ten of a contemporary 
nature, were rated as "very important," "important," "of 
some importance," or "of little or no importance." (Figure 5) 

Concern with self-concept claimed the attention of 
most students. Issues relating to societal problems received 
generally lower ratings by students. "Selecting a mate and 
preparing for marriage" and "starting a family" are rated 
very near the bottom of the 17 goals. Concern with social 
problems was highest in relation to race and poverty as 
compared with war and over-population. Thus, as one would 
expect, students are concerned with immediate relationships 
and interactions with the environment. 

The personal concerns of students in the seven curricular 
groups are shown in Table II. There was general agreement 
among these groups in their ratings. Business career students 
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Figure 5. Ratings of personal concerns as very 
important or important. 
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rated ’’getting along with peers" more highly, and develop- 
mental students rated that concern lower than did the other 
groups. Secretarial students rated the Viet Nam war as far 
more important than did the other groups. Police management 
students rated drug use as a more important concern than did 
other groups. 

Participation in Activities 

Students were asked to indicate whether they partici- 
pated in each of eight specified areas of co-curr i cu I ar 
activities and in "other" instances of participation. The 
extent of respondents* participation in these activities is 
illustrated in Figure 6. A student could check more than one 
activity, or none of the activities. 

Student clubs or organizations were most popular 
(nearly 20 percent participated), followed by fraternities 
or sororities, intramural athletics, and volunteer service 
groups. Just over six percent of the respondents were 
active in either student publications or faculty-student 
committees. Student government and dramatics were each 
participated in by three percent or less of the students. 
"Other" forms of participation were listed by about three 
percent of the respondents. 




13 



Student clubs or organiza- 
t ions 

Fraternities or sororities 
Intramural athletics 
Volunteer service groups 

Student publications 

Faculty-student committees, 
boards, councils, etc. 

Student government 
Drama t i cs 

Others 



Percent 




Percent 

Figure 6. Participation in several types of 
co-curr i cu I ar activities. 

Student activities are a significant part of the college 
experience for large numbers of students. Many educators 
suggest that such activities are the means to significant 
personality development. Because of the importance of 
student activities, the patterns of participation by H,A,C.C. 
students are analysed. This analysis extends to examining 
the data by curricular groups, sex, age, earned grade level, 
class, full-time and part-time status, and educational level 
of the student*s father. 

Curricular groups . Students In the engineering and 
related technology group and the transfer group were the 
most active of all curricular groups. However, the activity 
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of engineering and related technology students was to a 
large extent In Intramural athletics, nwre so than for any 
other curricular group. The transfer students were shown 
to be considerably more active than any o+her group. Their 
participation proportionally exceeds that of other groups 
In five of eight areas of activity. The special students 
were least active, with under five percent being represented 
In any given type of activity. interestingly, developmental 
students were as active overall as any other curricular 
group except the transfer group. Table 12 contains data for 

participation by curricular groups. 

Sex. There is a tendency for more males than females 

to participate in student activities (84.0? vs. 78.8?). 

Females participate more than males (10.9? vs. 4.4?) in 
student publications. Males participate in intramural 
athletics much more than do females (21.2? vs. 4.1?). 

Females participate more than males In student clubs and 
organizations (25.6? vs. 16.8?). Table 13 shows the complete 
pattern of participation by sex in co-curricular activities. 

Aa^. A considerable variation in the exten t of 
participation and some variation in the t*£e of participation 
exists according to age of students (Table 14). Participation 
increases with age at the younger levels up to age 21, where 
It begins to diminish with increasing age. Very little 
participation was reported among students 30 years of age or 




older. 
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Of greatest interest to students age 30 and over are 
student clubs or organizations. For students under 30, 
fraternities and sororities and student clubs and organizations 
are common forms of participation. At ages 22-24 and 25-29 
fraternity participation is greater than in any other area. 
Activity on faculty-student committees is reported more 
frequently by students at age 21 than for other groups. 

Students between age 21 and 29 participate proportionally 
more in student government than do younger or older students. 

Level of earned grades . Some variation was noted in 
the extent of participation by students at different levels 
of grade achievement (Table 15). However, this variation 
may well be related to age, sex, and perhaps other factors. 
Students who earned grades in the 2.00-2.49 range reported 
the greatest participation, followed by students whose grades 
are under 2.00, and finally by students who earned above a 
2.50 level. Students from the highest grade level participate 
less in athletics than do other students, and more in student 
government. Students at all grade levels are represented 
nearly proportionally in faculty-student joint groups. 

Overall, there are not strong variations in the patterns 
of participation by students 5n the several grade levels. 

Class . Striking differences were found in the extent 
and patterns of participation by students who reported them- 
selves as freshman, sophomores, and sophomores who would 
receive their degrees in 1969 (Table 16). Based on cumulative 
percentages of participation within these three groups, 

o 

ERLC 
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students who expected their degrees in : 969 were twice as 
involved in activities as were *reshme". Participation by 
non-graduating sophomores was at a ievei mid -ay between the 
other two groups. Activities in which those who expected 
their degrees in 1969 were most involved, in comparison with 
the otner two groups, were student publications, faculty- 
student committees, student clubs or organ i za t i ons, and 
student government. 

Full-time or part-time . Part-time students are involved 
very Jitfle with student activities, regardless of the type 
of activity (Table 17), Several explanations for their 
non-participation may be offered: (!) part-time students 

are not interested, (2) they don't have time, and (3) the 
College has not promoted activities of a nature to be of 
specific interest and value to part-time students. While 
each assumption is probably true to an extent, the educational 
value of co-curr icu I ar activities suggests that more effort 
might be devoted to discovering the needs of part-time 
students which may be met by college activities. 

Educational level of father . There are striking 
variations in both the extent and pattern of participation 
by students according to the level of their father's educa- 
tion. See Figure 7 and Table 18. Students whose fathers 
attended college participate considerably more than did 
those whose fathers terminated their education at high 
school. Least participation exists by students whose parents 
completed eight grades or less of school. Students whose 
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Figure 7. Participation by levels of father's education 
in several types of co-curricular activities. 
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fathers attended college participate more than twice as 
much as students whose fathers completed eight grades or 
less of school, in areas of student publications, faculty- 
student committees, student government, and other unspecified 
act i v i t i es. 

Evaluation of the College 

Evaluations by students of several aspects of the 
College were desired. Students were asked to rate general 
courses; courses of a technical or professional nature; 
other aspects of the educational program such as the library, 
counseling, and student activities; the extent or process 
of decision-making by students, faculty, and administration; 
the student body; valued and disappointing experiences at 
the College; and a recommendation of the College to others. 
The nature of the questions and the patterns of students* 
responses are shown in the comments which follow. Unfortu- 
nately, bases for comparing our data with those of other 
colleges are lacking, and our interpretations are necessarily 
restricted. Fruitful comparisons between respondent sub- 
groups are possible and are presented where they will con- 
tribute to our understanding. 

General subjects . Students were asked to rate general 
subjects as "highly beneficial," "desirable, but not 
essential," or "of little or no value." They were instructed 
to rate only those subject areas in which they completed two 
or more courses (including their current classes). The 
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ratings of general subjects as ^highly beneficial” are 
shown in Figure 8. 

Overall, the subjects were rated as highly beneficial 
in the following rank order: English, soc I a I /behav iora I 

sciences, mathematics, life sciences, physical sciences, 
humanities, and French or German. English received a highly 
beneficial rating from 59 , 7 % of the respondents, while, at 
the other extreme, French or German received a highly 
beneficial rating from 13. 5 % of the respondents. 



Eng I i sh 

Soc i a I /Behav i ora I 
Sc i ences 

Mathemat i cs 

Life Sciences 
Physical Sciences 

Human 1 1 i es 
French or German 



Percent 




Figure 8. Ratings of general subjects as highly 
benef i c i a I • 
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Looking at the ratings by curricular groups, we see 
considerable variation between '•■he groups (Table 19). 
Secretarial students rated soc i a I /behav iora I sciences and 
mathematics relatively low. Business career students rated 
physical sciences and life sciences quite low. Engineering 
technology students rated soc i a I /behav iora 1 science and 
English very low, but they rated mathematics and physical 
sciences high. Police management students rated mathematics 
and and English as low. Perhaps surprisingly, they also 
rated soc i a I /behav Iora I sciences as high as did the entire 
respondent group, and humanities somewhat higher than did 
the entire respondent group. 

Ratings by transfer students were close to the total 
respondents* ratings, but some differences are worth noting. 
They rated the following subjects higher: English, social/ 

behavioral sciences, life sciences, humanities, and French 
or German. They rated mathematics lower. 

Few developmental students rated general subjects, as 
their schedule of courses prevented many of them from 
qualifying. They rated English much higher than did most 
other groups. Special students rated most subjects higher 
than did other curricular groups; however, they rated 
humanities lower than did the entire respondent group. 

Technical or professional subjects . Fifteen specialized 
technical or professional subjects were rated by respondents 
according to the same instructions as for general subjects. 
These specialized subjects are shown in Figure 9 according 
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to "highly beneficial" ratings b/ s * •- den+s who were required 
to schedule them. Additional numerical data are also shown 
in Table 20. 



Civil Tech . 

Police Adm & Sc i 
(Police Mgnt . ) 
(Police Trans • ) 

Secretar i a I Sc i • 
Elec/El ectron i cs 

Of\f ice Studies 

Draft i ng 

(Engr/Rel Tech) 
( Pre-Engr. ) 

Account i ng 

(Bus. Career) 

( Secretar i a I ) 
(Bus. Trans.) 

Data Processing 
(Bus. Career) 
(Bus. Trans.) 

Bus i ness 

(Bus. Career) 

( Secretar i a I ) 
(Bus. Trans.) 

Eng i neer i ng 

(Engr/Rel Tech) 
( Pre-Engr. ) 

Educat i on 



Market i ng 

(Bus. Career) 
(Bus. Trans.) 

Management 

(Bus. Career) 
(Bus. Trans.) 

Correct i ons 
Food Services 



Percent 





Figure 9 



Ratings of technical or professional subjects 
as highly beneficial. 
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Because raTings D/ separsTe s*. rr’cu!ar groups for the 
same subject occur In several instances, ft is difficult to 
specify a distinct rank order* sc The rank order of subjects 
as shown in Figure 9 should be viewed as approximate. Sub- 
jects which were rated as highly beneficial by Q0% or more 
of the respondents were civil technology* police administra- 
tion and science* secretarial science* e I ectr i ca I /e I ectron i cs, 
and office studies. Two subjects - corrections and food 
services - were rated as highly beneficial by fewer than 
five persons and were rated totally by less than thirty 
persons. The reliability of the rating data in these two 
course areas is doubtful* and ratings are not shown. 

These ratings data have implications for subject 
relevance and contribution to curricula. However* the 
reader must guard against drawing conclusions about subjects 
from the information provided in this report. The data 
presented here might contribute to an appraisal of specific 
subjects by those faculty members responsible for the 
several educational programs. 

Aspects of the educational program . Respondents were 
asked to rate seven selected aspects of the educational 
program at H.A.C.C. as "superior*" "good*” "fair*” "poor*" 
or "cannot rate." The ratings of these aspects are shown 
in Figure 10. 

Courses* instruction* and the library were rated as 
superior or good by three-fourths or more of all students. 
Personal counseling and academic advisement were rated as 
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superior or good by just ever ns ! * of the respondents. 
Lowest ratings were given to advisement In employment or 
transfer and to the student activities program, with just 
over one-third of the respondents rating them as superior 
or good. 



Your courses, generally 
I nstruct l on 

The I l brary 

Personal counseling 

Academic advisement 

Advisement In employment 
or transfer 

Student activities 



Percent 




Percent 



Figure !0, Ratings of aspects of the educational 

program as superior or good. 



The curricular groups were In general agreement In 
their ratings of the several aspects of the oducatlonal 
program (Table 21), Several exceptions occurred In the 
ratings of the developmental and the special groups, 

Deve I opmenta I s rated the library highest, and "your courses. 




24 



generally” third highest. They rated academic advisement 
lowest of the seven aspects. Special students were generally 
more critical in their ratings than other students. They 
rated only courses and instruction highly; over 80% of the 
special students rated them as superior or good. Thus, it 
appears that the positive experiences of special students 
at H,A,C,C, are relatively restricted to the classroom. 
Decision-making at H.A.C.C . An attempt was made to 
obtain students* reactions as to what was an ideal extent 
of participation by students, administration, and faculty 
in decision-making at H.A.C.C, Unfortunately, the item 
was ambiguously worded, (who part ic i pates, • .versus. . .the 
importance of each of the groups,,.) and the meaning of 
the data is uncertain. Therefore, the data are not summarized 
or discussed in this report. 

Evaluation of the student body . Students were asked 
to rate the H.A.C.C. student body along a five-point scale 
for each of 13 dimensions according to a semantic differen- 
tial technique. Nine of the following dimensions can be 
judged according to desirability versus undesirability: 

sweet-sour 
fa 1 r-unf a i r 
involved-apathetic 
1 nterest i ng-un i nterest i ng 
attract 1 ve-unattract i ve 
soc lab I e-unsoc table 
I eaders-non leaders 
I oya I -un I oya I 
f r 1 end I y-unf r lend I y 
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It Is felt that a "desirable" rating on a given 
dimension reflects a positive view of the H.A.C.C. student 
body by the respondent. 

The remaining four student body dimensions can be 
evaluated, but not necessarily for desirability or undesir- 
ability. These include the following: 

intel I ectua I -vocat i ona I 
low income-high income 
all alike-much difference 
I i bera I -conservat i ve 

Table 22 contains the percentages by curricular groups 
of respondents who rated their fellow students along the 
13 dimensions, according to their desirability or undesir- 
ability or according to the implications of the last four 
d imens ions. 

General ly, respondents rated the student body as 
positive, rather than neutral or negative, on dimensions 
of fair-unfair, interesting-uninteresting, attractive- 
unattractive, soc i a b I e— u n soc i a b I e , and f riend I y— unf r lend I y. 

A slightly positive rating was given to the student body 
along the I oya I -un I oya I dimension. Neutral ratings were 
given along dimensions of sweet-sour and I eaders-non I eaders. 
A somewhat negative rating was given along the involved- 
apathetic dimension; nearly 40$ of the respondents rated 
the student body as somewhat apathetic. 

There was general agreement among curricular groups 
in their ratings of the student body. If we consider 13 
dimensions rated by seven curricular groups as 91 ratings. 
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then curricular ratings that deviated noMceably from overall 
ratings occurred in only nine instances. Some of these are 
noted: Engineering technology students, more than others, 

rated students as unloyal (34^). Developmental students 
tended to rate students as intellectual (45$) rather thar. 
neutral or vocational. Four student groups - secretarial, 
police management, developmental, and special students * 
rated the student body as liberal rather than neutral or 
conservat i ve. 

Perhaps the most striking and distinct rating, and 
one in which all groups agreed, was one of ”much difference” 
along the all alike-much difference dimension. Nearly 55 % 
of all respondents agreed that students at H,A,C,C, are 
different, a point relating to an observed heterogeneity 
of our student body. 

Valued and disappointing experiences at H.A.C.C , 
Respondents were asked to describe the expert ence(s) at 
H.A.C.C. which they valued most, and the oxper i ence ( s ) at 
H.A.C.C. which they found most disappointing. These 
comments were coded into 26 categories believed to best 
typify the total group of responses. In order to make 
available the vividness and essential flavor of the comments, 
they were paraphrased and categorized. The 26 categories 
include aspects of administration, student activities, 
classes, counseling, college environment, instructors and 

^By John Goodyear, assistant professor and division counselor. 
Communication and the Arts 
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instruction, students, and other areas. Table 23 contains 
the list of valued experience categories In the order of the 
frequency with which they were mentioned, and Table 24 con- 
tains similar information about the disappointing experiences. 

Students most frequently expressed valued experiences 

which are categorized as learning opportunity (169); social 

1 

Interaction with students (143); classes and courses (86); 
interaction with instructors (79); other specific personal 
experiences (72); and social, club, or organizational 
activities (52). Together, these comments account for 
four-fifths of the total (746). The opportunities to learn, 
to interact with others interested in learning, and to 
interact socially, appear very important to our students. 

Disappointing experiences were more broadly distributed 
over a number of topics. The most frequently used category 
was specific personal experiences (98); followed by students* 
attitudes and behavior (73); students* school spirit and 
participation (70); classes and courses (66); instructors, 
generally (60); social, club, and organizational activities 
(40); student disturbances and racial conflict (38); 
Instruction, generally (35); specific and unimportant 
comments, as judged by the writer, (30); and sports (20). 
Together, these account for 530 of an estimated 681 
disappointing comments. 

The paraphrased and categorized comments about valued 
and disappointing experiences are available to the profession- 
al staff upon request. They are not included in the Appendix. 
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Recommendation of the College . Respondents were asked, 
"Would you recommend H.A.C.C. to a person who is considering 
enrolling in the same program you are in?" Ninty-four 
percent of the respondents answered the question. Of these, 

91 percent said "yes" and 9 percent said "no." Table 25 
conta*ns data for these responses by sex, marital status, 

GPA level, age, class, veterans status, full-time or part- 
time status, level of father's education, and curricular 
groups. Males were slightly more favorable than females In 
their responses, married persons more than single persons, 
students with higher GPA's more than those with lower GPA's, 
freshman more than sophomores, veterans more than non-veterans, 
part-time students more than full-time students, older students 
more than younger ones, and students with low levels of 
father's education more than those with better-educated 
fathers. Among curricular groups, the three, career areas of 
business, engineering, and police responded markedly more 
favorable, while special students were less favorable. 

Transfer students, secretarial students and developmental 
students gave responses near those of the entire respondent 
group. 

Implications of the data for rating the College are 
complex and beyond the scope of this paper. Multiple 
regression techniques might be used to identify student 
character I s He factors which are basically related to degree 
of satisfaction with the College. The reader should view 
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the apparent relationships in the previous description 
with caution, until more controlled techniques have 
identified which relationships are basic and which are 
merely apparent. 

The meaning of a 91 percent approval (recommendation) 
is not clear, as we have no similar studies upon which to 
compare our data. To the writer the data indicates that 
H.A.C.C. students generally do view the institution quite 
positively, and that feeling would seem to contribute to 
their learning environment at H.A.C.C. 

Summary and Implications 

All information for this study was summarized from 
1047 completed student questionnaires, or 46 percent of 
the campus population during the spring 1969 semester. 

The respondents were representative of the campus popula- 
tion by sex, full-time or part-time status, and most 
curricular groups. The respondents differed from the 
entire student population in that sophomores were over- 
represented, and students from the developmental and 
special curricular groups were under-represented. 

Several statements are descriptive of the personal 
and background characteristics of the respondents: 

1. Seventy percent of the respondents were males. 

2. Three-fourths were full-time students. 

3. Six-tenths were reported as freshmen and four- 
tenths as sophomores. 
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4, Three-fourths were single, 

5, Nine-tenths reported a cumulative grade point 
average of 2,00 or higher, 

6, A majority were ages 19 and 20 p with a substantial 
number between the ages of 22 and 29, 

7, The respondent group included 239 veterans, 163 
of whom were receiving veterans 1 benefits. 

The educational level of the parents of students was 
similar to that found In other community colleges and below 
that found for students at four-year colleges and universities, 

"Developing mental abilities” and *Vocat iona I and 
professional training” were rated most highly among nine 
educational goals. Among personal concerns, students were 
concerned more with immediate relationships and interactions 
with their environment than with broader social problems. 

Participation in student activities was highest In 
student clubs, organizations, and athletics and lowest In 
publications, governance groups, and dramatics. Several 
statements are descriptive of the extent and patterns of 
student participation in activities, as follows: 

1, Transfer students were most active. 

2, Males participated proportionally more than 
females, but females participated more in 
publications and in clubs and organizations. 

3, Students of age 21 participated more than older 
or younger students. 
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4, Student participation was positively related to 
grade achievement level, 

5, Sophomores were much more involved in activities 
than were freshmen, 

6, Part-time students were involved very little in 
student activities, 

7, The extent of participation was positively 
correlated with fathers® level of education. 

General education subjects were rated as highly 
beneficial in the following rank order: English, social/ 

behavioral sciences, mathematics, life sciences, physical 
sciences, humanities, and French or German, Several 
specialized technical or professional subjects were also 
rated by those students who had completed two or more 
courses in a given area. 

Several aspects of the educational program were rated 
as superior or good in the following rank order: courses, 

instruction, the library, personal counseling, academic 
advisement, advisement In employment or transfer, and the 
student activities program. 

Respondents generally rated the student body as 
positive in their responses to a number of descriptive 
terms. Perhaps the most striking rating was on the much 
difference-all alike dimension; the student bodv was rated 
as ”much different” by one-half of all responding students* 
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Students described as positive those experiences 
related to opportunities to learn p to interact with others 
interested in learning, and to interact socially. They 
described as disappointing certain experiences related to 
attitudes, participation, and behavior of the student 
body. 

Ninety-one percent of the respondents noted they 
would recommend H.A.C.C. to prospective students in the 
same programs they were In. 

I mp I j cat i ons 

The results of this study may be useful to all who 
are interested in making H.A.C.C. a better place to learn 
and live. These findings may suggest to students and 
faculty alike certain ideas that can improve the environ- 
ment at H.A.C.C., such as exploring new dimensions for 
co-curricular activities that will appeal to older students 
and part-time students. The Student Government Association 
may wish to use certain information about desires and needs 
of specific student sub-groups in college governance and 
in student activities generally. Faculty groups may be 
interested in these findings as they relate to evaluation 
of educational programs and courses. Certain findings in 
this report may suggest the need for furTher study of 
specific concerns which were treated only briefly in this 
study. 
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TABLE I 

COMPARISON BY SEX OF RESPONDENTS 
AND CAMPUS ENROLLMENT 
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Respondents 
% of 


Campus 


Enro 1 1 mer 
% of 




N 


Respond . 


N 


Enroll. 


Ma 1 e 


727 


69.4 


1539 


67.7 


Fema 1 e 


320 


30.6 


735 


32.3 


Tota 1 


1047 


100.0 


2274 


100.0 



TABLE 2 

COMPARISON BY FULL-TIME OR PART-TIME STATUS 
OF RESPONDENTS AND CAMPUS ENROLLMENT 





Respondents 
% of 


Campus 


Enro 1 1 menl 
% of 




N 


Respond • 


N 


Enrol 1 • 


Ful l-time 


757 


73.9 


1604 


70.5 


Part-t 1 me 


267 


26.1 


670 


29.5 


Tota 1 


1024 


100.0 


221 A 


100.0 




TABLE 3 

COMPARISON BY CLASS OF RESPONDENTS 
AND CAMPUS ENROLLMENT 
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Respondents 


Campus 


Enrol 1 ment 






% of 


% of 




N 


Respond • 


N 


Enro 1 1 . 


Freshmen 


625 


61 .3 


1825 


80.3 


Sophomores 


395 


38.7 


449 


19.7 


Tota 1 


1020 


100.0 


2274 


100.0 



COMPARISON 


TABLE 4 

BY CURRICULAR GROUPS OF RESPONDENTS 
AND CAMPUS ENROLLMENT 




Respondents 
% of 


Campus 


Enrol 1 ment 
% of 




N 


Respond • 


N 


Curr . Enro 1 1 . 


Secretarial and 


48 


4.6 


90 


4.0 


office studies 


Business career 


172 


16.7 


280 


12.3 


Engineering and 


91 


8.8 


166 


7.3 


related careers 


Police and 


47 


4.6 


93 


4.1 


related careers 


T ransf er 


587 


56.9 


1239 


54.5 


Deve 1 opmenta 1 


25 


2.4 


100 


4.4 


Spec i a 1 , others 


61 


5.9 


306 


13.4 


Total 


1031 


100.0 


2274 


i 00.0 




TABLE 5 

MARITAL STATUS OF RESPONDENTS 





N 


% 


Single 


776 


74.4 


Marr i ed 


249 


23.9 


Other 


18 


1.7 


Tota 1 


1043 


100.0 



TABLE 6 

EARNED GRADE-POINT AVERAGE 
OF RESPONDENTS 







N 


% 


Under 2 


.00 


1 12 


10.9 


2.00 to 


2.49 


418 


40.5 


2.50 or 


h i gher 


501 


48.6 



Tota I 



1031 



100.0 
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TABLE 7 

AGE BY SEX AND SUMMARY GROUP OF RESPONDENTS* 





Ma 1 e 


Fema 1 e 


Total 






N 


% 


N 


% 


N 


% 


18 


18 


2.5 


18 


5.6 


36 


3.4 


19 


166 


22.8 


123 


38.4 


289 


27.6 


20 


1 59 


21 .9 


78 


24.4 


237 


22.6 


21 


70 


9.6 


22 


6.9 


92 


8.8 


22-24 


1 15 


15.8 


20 


6.2 


135 


12.9 


25-29 


96 


13.2 


1 9 


5.9 


1 1 5 


1 1 .0 


30-34 


52 


7.2 


13 


4.1 


65 


6.2 


35 or over 


48 


6.6 


25 


7.8 


73 


7.0 


Unknown 


3 


.4 


2 


.6 


5 


.5 


Total 


727 


100.0 


320 


100.0 


1047 


100.0 


* Age as of 


Decembe 


r 31, 


1 969 
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TABLE 8 

VETERANS* STATUS OF RESPONDENTS 





N 


% 


Yes, getting veterans* 
a ss i stance 


163 


15.9 


Yes, no veterans* 
ass i stance 


76 


7.4 


No 


786 


76.7 


Tota 1 


1025 


100.0 



TABLE 9 

EDUCATIONAL LEVEL OF THE PARENTS OF RESPONDENTS 





Mother 


Father 




N 


% 


N 


* 


Completed 8 grades or less 


1 19 


1 1 .6 


162 


15.8 


Attended high school 


188 


18.3 


195 


19.0 


High school graduate 


553 


53.6 


408 


39.6 


Attended co 1 1 ege 


122 


1 1 .8 


139 


13.5 


Received bachelors degree 


42 


4.1 


84 


8.2 


Received higher degree 


6 


.6 


40 


3.9 


Tota 1 


1030 


100.0 


1028 


100.0 
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TABLE I I 

RATINGS OF PERSONAL CONCERNS BY SUMMARY ANO CU'HICULAR GROUPS* 
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TABLE 13 

PARTICIPATION IN CO-CURRICULAR ACTIVITIES 
BY MALES AND FEMALES 



Type of Activity 

Student clubs or organiza- 
t i ons 

Fraternities or sororities 

Intramural athletics 

Volunteer service groups 

Student publications 

Faculty-student committees, 
boards, councils, etc. 

Student government 

Dramat i cs 

Others (specified by individ- 
uals) 

Tota I 



Ma 1 e 
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% 


Fema 1 e 
N % 
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16.8 
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25.6 
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48 


15.0 


154 


21.2 


13 


4.1 
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TABLE 15 

PARTICIPATION IN CO-CURRICULAR ACTIVITIES 
BY EARNED GRADE LEVEL 





Under 


Grade Point Average 
2.00 2.00-2.49 2.50 


and up 


Type of Activity 


N 


* 


N 


% 


N 


% 


StMdent clubs or organize- 


24 


21.4 


89 


21.3 


89 


17.8 


1 ions 


Fratern i t les 


20 


17.8 


84 


20. 1 


77 


15.4 


Intramural athletics 


20 


17.8 


85 


20.3 


60 


12.0 


Volunteer service groups 


13 


1 1 .6 


38 


9.1 


41 


8.2 


Student publications 
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5.4 


24 


5.7 


37 


7.4 


Faculty-student committees. 
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5.4 


25 


6.0 


33 


6.6 


boards, councils, etc. 


Student government 


1 


.9 


1 1 


2.6 


19 


3.8 


Dramatics 


1 


.9 
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2.2 


13 


2.6 


Others (specified by individ- 


__3 


2.7 


12 


2.9 


17 


3.4 


ua 1 s ) 


Total 


94 


83.9 


377 


109.5 


386 


77.0 
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47 



TABLE 17 

PARTICIPATION IN CO-CURRICULAR ACTIVITIES BY 
FULL-TIME OR PART-TIME STATUS 



Type of Activity 

Student clubs or organiza- 
tions 

Fraternities or sororities 

Intramural athletics 

Volunteer service groups 

Student publications 

Faculty-student committees, 
boards, councils, etc. 

Student government 

Dramatics 

Others (specified by individ- 
uals) 

Total 



Fu 1 1 
N 


-t i me 

* 


Part 

N 


-t i me 
* 


165 


24.4 


15 


5.6 


160 


21.1 


19 
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» . 
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17 


2.2 
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1 .9 
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1 . 1 
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100.3 


85 


31.8 




TABLE 18 

PARTICIPATION IN CO-CURRICULAR ACTIVITIES BY FATHER’S LEVEL OF EDUCATION 
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TABLE 20 

RATINGS OF TECHNICAL OR PROFESSIONAL SUBJECTS* 

BY SELECTED GROUPS 
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Subject 


Percent Rating 
Highly Benef i c i a 1 


Percent Rating 
Little or No Value 


Civil Techno 1 ogy 1 


90.0 




0 


Police Administration 
and Science^ 


96.3, 


89.7 


0, 4.4 


Secretarial Science^ 


83.3 




2.8 


Electrlcal/EI ectron jcs 4 


80.6 




12.9 


Office Studies^ 


80.0 




0 


Draft l ng^ 


78.4, 


25.0 


2.7, 25.0 


Account l ng^ 


76.9, 


30.8, 72.2 


3.3, 1 1 .5, 3.8 


Data Processing® 


76.1, 


38.9 


7.5, 1 l.l 


Bus l ness 9 


75.0, 


79.2, 77.3 


4.2, 0, 0 


Eng 1 neer i ng * 9 


86.7, 


73.9 


0, 4.3 


Educat ion** 


65.2 




3.0 


Market l ng * ^ 

i 


58.8, 


63.6 


0, 9.1 


Management * ^ 


57.7, 


47.1 


11,5, 11.8 


Correct l ons * 4 


— 




— 


1 5 

Food Services 






_ — 



* Engineering technology (30) 

^ Police management (27), transfer (68) 

* Secretarial (36) 

} Engineering technology (31) 
l Secretarial (10) 

6 Engineering technology (37), transfer (12) 

7 Business career (91), secretarial (26), transfer (79) 

8 Business career (67), transfer (18) 

9 Business career (48), secretarial (20), transfer (44) 
[® Engineering technology (15), transfer (23) 

** Transfer (66) 

** Business career (17), transfer (II) 

*^ Business career (26), transfer (17) 

*^ Less than five raters In a given curricu'ar group 
*5 Less than five raters In a given curricular group 
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TABLE 22 (continued) 

RATINGS OF K.A.C.C. STUDENT BODY 
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TABLE 23 

CATEGORIES OF VALUED EXPERIENCES BY ORDER OF FREQUENCY 





Rank 


Freq 


Learning opportunity 


1 


169 


Students, social interaction 


2 


143 


Classes and courses 


3 


86 


Instructors, intenctien with students 


4 


79 


Specific personal experiences 


5 


72 


Social, club, organizational activities 


6 


52 


Instructors, generally 


7 


32 


Student freedoms to behave 


8 


26 


Specific and unimportant comments 


9 


21 


Instruction, generally 


10 


20 


Instructors, academic advisement 


11.5 


7 


Students, attitudes and behavior 


11.5 


7 


Administration, administrators 


13.5 


6 


Counse 1 i ng 


13.5 


6 


Part-time work activities 


15 


5 


Sports 


16 


3 


Instructors, attitudes 


17.5 


3 


Students, long hair, hippies, etc. 


17.5 


3 


Friendly atmosphere 


19.5 


2 


Housing and transportation 


19.5 


2 


Vanguard 


21.5 


1 


Students, school spirit and participation 


21.5 


l_ 



Total frequency 




746 



55 



TABLE 24 

CATEGORIES OF DISAPPOINTING EXPERIENCES BY ORDER OF FREQUENCY 



Specific personal experiences 
Students, attitudes and behavior 
Students, school spirit and participation 
Classes and courses 
Instructors, generally 

Social, club, organizational activities 
Students, disturbances and racial conflict 
Instruction, generally 
Specific and unimportant comments 
Sports 

Instructors, academic advisement 
Administration, administrators 
Housing and transportation 
Food service 

Instructors, appearance and behavior 
Scheduling of courses for part-time students 
Unfriendly atmosphere 
Instrucrors, attitudes 
Counse I i r#g 

'udents, long hair, hippies, etc. 

Students, social interaction 
Vanguard 

Instructors, interaction with students 
Learning opportunity 
Student freedoms to behave 
Part-time work activities 



Rank Freq. 



I 



3 

4 

5 

6 

7 

8 
9 

10 
I I 
13 
13 
13 

15 

16 

17.5 

17.5 

19 

20 
21 



98 

73 

70 

66 

60 

40 

38 

35 

30 

20 

17 

16 

16 

16 

15 

12 

10 

10 

9 

8 

7 



22 6 

23 5 

24 2 

25.5 I 

25.5 I 




Total frequency 



681 



TABLE 25 

RECOMMENDATION OF THE COLLEGE BY VARIOUS SUB-GROUPS 
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•See table I (!) for 1 dent i f I cat i on of curricular groups 



